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Special Education Plan 

Standard 2: The Board’s General Model for Special Education 

The purpose of the standard is to provide information on the Board’s philosophy and 
service delivery model for the provision of Special Education programs and services. 

The Thames Valley District School Board (TVDSB) Special Education Plan has been designed to 
comply with the Canadian Charter of Rights and Freedoms, the Ontario Human Rights Code, the 
Education Act, and Regulations made under the Act. 

The TVDSB’s approaches to Special Education and its Special Education delivery system are 
consistent with the Board’s Mission, Vision and Strategic Priorities. 

 
The TVDSB Mission, “We build each student’s tomorrow, every day” lies at the heart of the 

programs and services that the TVDSB provides through its Special Education department. What 
has developed is a multi-sourced approach dedicated to the student. This approach illustrates 
how different stakeholders, both individuals and groups, play integral roles in maximizing 

student learning. 

Approach to Special Education 

The following statements represent the position of the TVDSB regarding the provision of Special 

Education programs and services: 

 The general goals of education apply equally to Special Education. For students with 

special needs, however, differentiated teaching strategies, additional support, facilities 
and/or equipment may be required. 

 Programs shall be designed to assist exceptional students with special needs to develop 
their maximum potential in the affective (social/emotional/behavioural), cognitive and 

psychomotor domains of learning.  

 Early and ongoing procedures for the identification of the learning needs, learning styles 
and abilities of students shall be provided. School Program Development Teams (PDTs), 
which include the parent(s)/legal guardian(s) and student, as appropriate, and in 

consultation with health agencies and/or social agencies will support program 
accommodations and/or modifications. 

 The TVDSB uses a variety of strategies; techniques and resource support, in order to 
meet the needs of all students.  

 Special Education is a changing and dynamic entity. Over time, the response of the 
system will change as the needs of the students change. Therefore ongoing input from 

students, parents and the public is not only invited, it is a vital component in the change 
process.  (To provide input, please go to specedplan@tvdsb.on.ca) 



 

5 

 

Special Education Plan 

Goals for Special Education  

The Special Education Department supports all members of the learning community to maximize 
potential, promote well-being and enhance student learning and achievement.  The goals of the 
Special Education Department are reviewed annually and linked to the TVDSB Board 

Improvement Plan for Student Achievement.   

 
CULTURE FOR LEARNING 

 

Collaborative Practices: Embracing diversity and honouring the contribution of every 
student, staff and family member. 

 
Equity and Inclusion: Engaging and empowering all members of our learning 

community to provide learning environments that are safe, equitable and inclusive.  

Members of Special Education Services strengthen collaborative practices by facilitating 

engagement of parents and students, support personnel, professionals, and representatives of 

community agencies consulting on the development and implementation of student Individual 

Education Plans. 

How will this be accomplished? 

 Support the PDT process through training and the provision of resources to support best 

practice 

 Engage with school teams in the Program Development Team (PDT) Process 

 Support the documentation of meeting action plans (include details regarding services, 

consult suggestions and recommendations provided by all stakeholders) in PDT minutes 

 Coordinate collaboration meetings in support of PDT recommendations  

 Support the Individual Education Plan consultation, development and implementation 

process 

 

How will this be measured? 

 Evidence of parent/student, staff, community practitioner, and agency  involvement  as 

documented in the IEP consultation record  

 Evidence of stakeholder input/recommendations into action plans as documented in PDT 

minutes 

 Yearly review of Case Management System quantitative and qualitative data 

o # of PDT meetings supported by Special Education staff 

o # of Collaboration meetings supported by Special Education Staff 
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INSTRUCTIONAL LEADERSHIP 

Assessment for, as and of learning: Supporting school teams to better understand the 

individual strengths and needs of our students.  

Inspiring new ideas and promoting innovation: Identifying evidence-informed 

practices and innovative solutions in support of improved student achievement and 

well-being.   

 

Members of Special Education Services will support the development and implementation 

of effective Individual Education Plans (IEPs) which identify appropriate evidence-based 

practices, informed by assessment, for the provision of personalizes and precise programming.   

How will this be accomplished? 

 Special Education staff support the timely completion, review and interpretation of 

specialized assessments to provide staff with insights into the student’s strengths, needs 

and learning profile  

 Collaborate with Learning Support Services to integrate universal design and 

differentiated instructional strategies into  student’s programming and  learning 

environments 

 Providing educators professional learning on   

o The use of assessment information and recommendations when developing 

Individual Education Plans 

o The use of evidence-informed instructional practices that addresses specific student 

learning needs and/or goals 

 

How will this be measured?       

 Audit of Individual Education Plans: alignment of strategies with assessment data and 

recommendations  

 Professional learning opportunities – sessions and number of staff that have received 

professional learning 

 Development and use of system resources: evidence-based intervention strategies and 

differentiated approaches to meet the specific learning needs of students (as documented 

in PDT Referral Forms and Special Education Program Applications) 

 Results of annual PPM 140 Implementation Monitoring Survey  
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LEARNING AND ACHIEVEMENT 

High Expectations:  Collaborating with school teams for the provision of personalized 

and precise programming to maximize student potential.  

Members of Special Education Services will work with all key stakeholders to optimize 

student engagement, achievement and well-being using the tiered approach to 

prevention and intervention.  

How will this be accomplished? 

 Promote the use of a tiered approach to prevention and intervention with members of 

Special Education Services, educators, administrators, parents, and community partners 

(communication messages, COS, meetings, website, forms) 

 Collaborate with parents and students to inform the tiered intervention approach and 

ensure that parent and student voice is reflected in the process  

 Ensure timely assessment and interventions to support students to realize their 

achievement potential 

 

How will this be measured?       

 Educator and stakeholder feedback survey (levels of knowledge, understanding, and 

involvement)  

 Provision and alignment of resources to support the tiered approach to prevention and 

intervention 

 Student achievement (EQAO/pass rates) and engagement (attendance) data   

 PDT referrals reflect a tiered intervention approach 

 Tiered interventions are documented in Special Education Program applications 
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ENGAGEMENT AND WELL-BEING 

Pathways, Transitions and Destinations:  Providing information and guidance in 

exploring pathways, transitions and destinations in support of students’ goals for the 

future. 

Members of Special Education Services support student transitions to school, within school, 

between and beyond school by ensuring all transition plans for students are properly completed 

with relevant action items and appropriate timelines. 

How will this be accomplished? 

 Provide professional learning opportunities and resources for staff regarding the 

development of effective transition plans (e.g., exemplars and samples of best practice 

transition plans)  

 Ensure that transition plans include goals, support needs for the transition, and the 

actions required to realize the transition goals (e.g., who, what, when and how) 

 Engage students, parents and community agencies to gather relevant information to 

inform the development and implementation of transition plans 

 Continually review the progress and timelines regarding the implementation of the 

transition plan 

 

How will this be measured? 

 Participation in professional learning opportunities supported by the Special Education 

Department (best practices)   

 Yearly review of IEP documentation (specifically transition plans)  for action items and 

expected timelines 

 Student and parent feedback surveys (regarding the development of effective and timely 

transition plans) 

 

Reporting on Goals for Special Education 

A yearly report is provided to the Special Education Advisory Committee (SEAC) by the 

department outlining the accomplishments of our goals.  
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Guiding Principles for Special Education 

Twelve guiding principles have emerged as a result of the input received by the Board and serve 

as a “road map” in the development and implementation of Special Education programs and 
services. 

1. All students can succeed. 

2. Each student has their own unique patterns of learning. Patterns of learning may vary 
greatly within a classroom. Teachers need to plan for diversity, give students tasks that 

respect their abilities, use dynamic and flexible groups for instruction, and provide 
ongoing assessment. 

3. The TVDSB Mission of, “We build each student’s tomorrow, every day” should be 
supported by maximizing student learning. 

4. The practice of providing a range of services and placements shall be maintained. 

5. Regular classrooms should be the first placement of choice for all students throughout 
their education career as per Regulation 181/98. 

6. Parent(s)/legal guardian(s), students and staff must be engaged as equal partners in 
achieving student success. Group collaboration is imperative to ensure appropriate 
programming, placement decisions and the implementation of an effective IEP. 

7. Parent(s)/legal guardian(s), students, staff and public involvement are essential in 
creating a caring culture of learning designed to optimize the development, 

establishment and implementation of programs and support services. 

8. Educators, students and families require the support of the broader community to create 
a learning environment that supports students with Special Education needs. 

9. Ongoing communication with students, parent(s)/legal guardian(s), staff, SEAC and 
other stakeholders is an important strategy in maintaining links with the broader 

community sector. 

10. Fairness is not sameness - fairness can be achieved through the recognition of individual 
needs and addressed through modified programs, accommodations, universal designs 

and classroom practice. 

11. Universal design, differentiated instruction and assessment “for” learning are effective 

and interconnected means of meeting the learning or productivity needs of any group of 
students. 

12. Special Education programs and services are founded on evidence-informed and 

evidence-based research, tempered by experience. 

 

https://www.edu.gov.on.ca/eng/general/elemsec/speced/hilites.html
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Special Education Delivery System 

The TVDSB’s Special Education delivery system includes a continuum of Special Education 

programs and services. It is a delivery system based upon the needs of the student that strives 
to match the individual with appropriate programs and services. 

This continuum includes: 

• Regular classrooms with support, accommodations and/or modifications. The curriculum, 
method of presentation, instructional strategies and/or classroom environments may be 
areas of accommodations and modifications. 

• Self-contained special education classrooms in which educational programs and services 

are provided for part or all of the school day, in order to meet the identified needs of the 
student. 

• Programs in the student’s home school, or in another school or setting, in which 
educational programs and services are designed to meet the identified needs.  (i.e., 

itinerate programs) 

• Services in other locations as determined by the student’s needs, when such services are 

not available in the home school. These services may include, but are not limited to, 
special programs in which educational services are provided in order to meet the needs of 
the student. 
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