D/HH

Special Education Program Guide
Deaf and Hard of Hearing
Program (D/HH)
Deaf and Hard of Hearing Class Placements
• Kindergarten
(maximum of 8 students)

• Primary/Junior
(maximum of 12 students)

student’s learn best when instruction, resources and the learning
“All
environment are well suited to their particular strengths, interests,
need and stages of readiness.”

- Learning For All: A Guide to Effective Assessment and Instruction, Kindergarten to Grade 12

2017

Purpose of the Placement:
• To develop skills for students to support their return to a regular classroom;
• To foster self-esteem independence; and self advocacy;
• To support development of Auditory Verbal/Oral (AV/O) communication skills;
• To develop skills in the use and management of hearing technology;
• To receive intensive support from a qualified Teacher of the Deaf.

Student Profile
• Ability to progress through the Ontario Curriculum
with accommodations and modifications as necessary;
• Requires instruction from a teacher of the
Deaf/Hard of Hearing on a daily basis;
• Experiences difficulties in speech and language
development to the degree that intervention is
required through a specialized classroom program
for students with hearing loss.

Admission Criteria
• The Student is identified through the IPRC
process under the category of Communication:
Deaf and Hard of Hearing;

Program Resources
• Teacher of the
Deaf/Hard of Hearing
• Educational assistant(s)
• Speech/Language Pathologist
• Educational Audiologist

• Audiological report confirming permanent bilateral
hearing loss;
• Assessed speech/language delay of greater than one year compared to
chronological age and/or cognitive ability as documented by a Speech Language
Pathologist (SLP);
• Student uses personal amplification as recommended by their audiologist.

Criteria for Change in Placement
• Completion of two-year placement*;
• Communication skills appropriate to chronological age
and/or cognitive ability;
• Primary presenting needs are no longer solely related to hearing loss;
• Evidence of ongoing successful integration;
*Application for consideration of a yearly extension to the placement will be reviewed
by the System Placement Committee upon recommendation of the Program
Development Team.

Environmental Considerations
• Ensure the classroom is acoustically modified as required
(e.g., acoustic tiles, noise reduction strategies, soundfield);
• Post daily visual schedules (e.g., subjects, integration, field trips,
special events, life skills);
• Create clearly defined, labelled activity areas (e.g., individual
work spaces, group work areas, conferencing area, computer area,
leisure reading/games area, break area);
• Provide appropriately labelled, organized, and accessible
learning materials, including manipulatives;
• Provide strategic seating of students based on their individual
learning needs;
• Provide access to computers and
other assistive technology
(e.g., closed captioning,
FM system, etc.);
• Limit visual clutter and store
materials that are not required for
daily activities.

Effective Academic Programming
• Create an Individual Education Plan that reflect students’ strengths and needs based
on information from relevant assessment documentation (e.g., audiological assessments,
speech and language assessment, educational assessments, etc.);
• Ensure program supports the expectations outlined in the students’ IEPs;
• Assess for learning to inform programming for each student;
• Accommodate and modify the curriculum to suit the varying strengths and needs of
each student;
• Consult with school’s Program Development Team as required, to better understand
students’ cognitive, language, physical and adaptive abilities;
• Incorporate effective use of assistive technology and specialized equipment;
• Use student-based programming, taking into consideration each student’s different
interests, learning profile, and level of academic functioning (e.g. games, hands-on
activities, group projects);
• Support the development of age appropriate concepts and vocabulary;
• Be aware of the different degrees of hearing loss and their implications for students;
• Provide programming for early language acquisition;
• Use a variety of strategies related to speech, language, listening and literacy development;
• Facilitate ongoing engagement and communication with parents to promote an
understanding of academic expectations and program goals;
• Consider characteristics of students who are deaf or hard of hearing with multiple
exceptionalities to modify and accommodate appropriately.

student’s will be inspired to reach their full potential, with access to
“All
rich learning experiences.”
- Achieving Excellence: Our Renewed Vision For Education in Ontario

Expected Practices: Literacy
• Establish a daily literacy learning block of no less
than 100 minutes;
• Provide a comprehensive balanced literacy
program consisting of: read aloud, shared
reading, guided reading, independent reading,
modelled writing, shared writing, guided
instruction and independent writing (Guides
to Effective Literacy Instruction and Adolescent
Literacy Guide );

• Conduct reading conferences (minimum of 1
reading conference daily that includes a
running record);
• Integrate oral communication, word study and
media literacy;
• In Kindergarten , embed multi-literacies in
play-based learning opportunities including
multimodalities to support meaning making
through explicit interactions in small and large
groups with a focus on developing oral language.

Effective Alternative Programming
• Develop an understanding of assistive listening devices (e.g., FM, CIs, BAHAs, etc.);
• Troubleshoot with listening devices when problems arise (e.g., FM, hearing aids, Cs, etc.);
• Develop knowledge of cochlear implants and their impact on students’ learning;
• Perform daily listening checkins throughout the day and monitor technology for changes in
hearing thresholds;
• Foster communication skill development focusing on body language, visual and
verbal cues, social language, role modelling etc.;
• Incorporate a transition plan and visual supports when students are transitioning
between various activities and settings (e.g., entry to school, between activities, moving
from elementary to secondary, moving from one school or program to another, etc.);
• Ensure programs support the alternative expectations outlined in the IEP;
• Work in consultation with the Program Development Team, the educational assistants,
outside agencies, and community resources to develop appropriate alternative programming;
• Provide explicit teaching of social skills, using a developmental framework, with a focus on
(as applicable) social boundaries, turn-taking, reading social cues, self-esteem building, social
language and positive peer relationships;
• Teach self-advocacy skills and foster independence.

Student is unique and each must have opportunities to achieve
“Every
success according to his or her own interests, abilities and goals.”
- Growing Success: Assessment, Evaluation and Reporting in Ontario Schools

Expected Practices: Numeracy
• Numeracy instruction must help students to identify
relationships between mathematical concepts and
everyday situations and make connections between
mathematics and other subject areas;
• Students must develop the ability to use
mathematics to extend and apply their knowledge
in other curriculum areas including science, music
and language;
• Establish a mathematics learning block of
60 minutes structured in 3 parts (activation,
investigation, consolidation);
• Emphasize mathematical processes , varied student
thinking, and the importance of flexibility in the

development of important mathematical ideas
(see TIPS 4RM , Guides to Effective Instruction , Gap
Closing);
• Create a Math Learning Community where students
assist one another’s learning of mathematics by
engaging in meaningful mathematical cooperative
activities;
• In Kindergarten , embed numeracy in
play-based learning opportunities and make
numeracy explicit in guided lessons with
opportunities to consolidate
in centres.

Effective Teaching Strategies
• Use clear, developmentally appropriate language/instructions that are broken down
into sequential steps;
• Use strategies to address various learning styles (e.g., Visual, Auditory, Tactile/Kinesthetic);
• Direct instruction of phonemic and phonological awareness skills;
• Preteach core vocabulary and language concepts;
• Use multi-modal teaching strategies (key visuals, pictures, tactile/kinesthetic, auditory);
• Allow for individual, small group and large group learning opportunities;
• Use task analysis or chaining techniques (e.g., breaking a task down into its steps to
be followed for completion);
• Use materials which incorporate student interests;
• Provide verbal information paired with visual support;
• Create opportunities for reteaching to promote consolidation of learning;
• Develop trust through the development of a strong teacher/student relationship;
• Use closed captioning when appropriate;
• Provide real life experiences to broaden exposure (e.g. field trips);
• Differentiate instruction to meet the needs of multiple student learners.

Classroom Management
• Create an environment that fosters intrinsic motivation by providing opportunities for
success through appropriate academic programming;
• Provide and reinforce a clear, structured program with predictable routines and expectations;
• Collect baseline and ABC (Antecedent Behaviour Consequence) data to support the development
of an individualized behaviour plan with both short and long term goals;
• Teach self-regulatory skills (e.g., use inside voice, gentle hands, recognizing triggers,
calming strategies) and self-advocacy skills (e.g., asking for help appropriately);
• If needed, develop an Individual Behaviour Plan in consultation with parents, principal,
and system support staff as appropriate;
• Ensure behaviour management strategies and programs are shared with all staff supporting the
student (e.g., prep teachers, drivers, lunch room supervisors);
• Work in collaboration with the Principal or Vice-Principal if behaviour difficulties persist.

Assessment and Evaluation
• Use of Provincial Report Card to report on student programming;
• Allow students to demonstrate learning in a variety of ways (e.g., demonstration,
drawings, maps, collages, dioramas, recorded answers, poster charts,
videos, etc.);
• Use formal and informal assessment tools to document student progress and to inform the
Individual Education Plan;
• Provide assessment using methods suitable to the needs of the student (e.g. allow for
oral tests, portfolios, work samples, scribe, use of pictures, use of computers for written
responses, question, rewording etc.);
• Assess student’s awareness of listening skills and impact of hearing loss on learning;
• Complete hearing and equipment checks frequently throughout the day to ensure students
have optimal auditory access;
• Provide appropriate accommodations to support student learning (e.g., extended time, alternate
formats, alternative setting, scribing or use of computer).

Inclusion
• Educate staff regarding the varying needs of students with hearing loss;
• Ensure students integrate into classes with age-appropriate peers in order to foster
appropriate social skills development;
• Provide the regular classroom teachers with specific background information about the
student, guidelines for interaction, specific behaviour programs, and goals for integration,
as needed;
• Involve students in whole-school initiatives (e.g., assemblies, student-led conferences, heritage
festivals, Author’s Day, special events, etc.);
• Provide opportunities to collaborate with staff in order to discuss issues
that arise when students are integrated;
• Provide reverse integration opportunities (e.g., reading buddies, cooperative games,
peer tutors, etc.);
• Ensure all areas of the school are hearing accessable (FM for gym/assemblies, visual transcript
of announcements, etc.).

System Support
Educational Audiology
Educational Audiologists liaise with community audiologists regarding recommendations for
assistive listening devices (personal and soundfield FM systems). They coordinate the provision,
installation and maintenance of TVDSB amplification systems for students. The Educational
Audiologists provide professional development for staff as well as consultation services to staff,
students and parents as required.

Speech and Language Pathology
Students attending the Deaf and Hard of Hearing Support Program receive intensive intervention
from Speech and Language Pathologists who have additional qualifications in supporting children
with hearing loss through an Auditory-Verbal Approach. Speech and Language Pathologists work
collaboratively with students’ classroom teachers to assess and monitor skills in all areas of language
and to develop an Individual Education Plan (IEP). Parents participate in regularly scheduled
sessions with their children to support auditory skills, language, speech, social skills and academic
development, and to learn skills to reinforce at home. The SLPs connected to the Deaf and Hard of
Hearing class also serve as a resource to the Hearing Resource Itinerant teachers and school board
SLPs supporting students with hearing loss in regular class placements.

Hearing Resource
Upon transition out of the Deaf and Hard of Hearing Program, students are supported by Hearing
Resource Teachers. Itinerant teachers will gain familiarity with student needs prior to their exit from
the Deaf and Hard of Hearing Program and will provide ongoing support within the home school
environment. The level of support provided to students varies depending upon individual needs
related to the severity of hearing loss, communication skills and academic progress. Support is
provided in the areas of auditory skills, communication development, academic achievement, socialemotional growth and self-advocacy. Hearing Resource Itinerant Teachers support programming
for modified and alternative expectations as outlined in the Individual Education Plan. They also
provide technological support for the appropriate use and maintenance of amplification equipment.
Hearing Resource Itinerant Teachers also seek to build capacity among staff throughout the TVDSB in
supporting the unique needs of students with hearing loss.

Psychological Services
Psychological Services staff provide ongoing consultation to teachers, learning coordinators,
principals, and parents regarding referred students. In the consultation process, parents and
educational personnel may receive assistance in the interpretation of psychological assessment
results and implications for classroom programming. Psychological services staff also support problem
solving, decision making and program development for students with learning, social-emotional,
behavioural, and intellectual needs. Individual psychological assessments may be completed upon
the recommendation of the Program Development Team in consulation with Psychological Services
staff.

Acronyms Related to Special Education:
CI: Cochlear Implant
BAHA: Bone Anchored Hearing Aid
AVT: Auditory Verbal Therapy
FM: Frequency Modulated Hearing Technology
ADHD: Attention Deficit Hyperactivity Disorder
ASD: Autism Spectrum Disorder
DD: Developmental Disability
D/HH: Deaf and Hard of Hearing
EA: Educational Assistant
IEP: Individual Education Plan
IPRC: Identification, Placement and Review Committee
LD: Learning Disability

LST: Learning Support Teacher
MID: Mild Intellectual Disability
OT: Occupational Therapist
PDT: Program Development Team
PT: Physiotherapist
SLP: Speech and Language Pathologist
SEA: Special Equipment Amount
SEAC: Special Education Advisory Committee
South West LHIN: South West Local Health
Integration Network
TVDSB: Thames Valley District School Board

